




















































 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
1.  Familiarize yourself with the lesson and paint an example.  This will help assure student success. 
2.  Cut watercolor paper into 7”x10” pieces (can use construction paper, but it  doesn’t work as well). 
3.  Collect several rolls of masking tape – one per student if possible. 
4.  Students need watercolor paints and a mixing tray if not on tray. 
5.  Get decent round brushes that hold water.  
6.  Gather water cups, paper towels, and fine tip black pens. 
7.  For mounting paintings:  
 --cut black construction paper so there is only a 1/4” border around the painting. 
 --cut pastel paper so there is at least an inch border beyond the black border.

Birch Trees with Kes Woodward 
GRADE: 6 and up            TIME: several sessions 
 
 Developed by  Linda Pfisterer, Art Specialist 

ART ELEMENTS:
 
  x Line 
  x Shape/Form 
  x Color 
  x Value 
  x Texture  
  x Space/Perspective 

OBJECTIVES AND ASSESSMENT CRITERIA:   
1.  Students will learn about Fairbanks artist, Kesler Woodward and the birch trees he paints. 
2.  Students will practice the rule of thirds in planning a composition. 
3.  Students will use perspective concepts such as page placement, size, color and detail to show  
     near and far. 
4.  Students will use watercolor painting techniques such as wet-on-wet, wet-on-dry and color mixing. 

Fairbanks North Star Borough School District  
                        Art Center Art Activity Kit© 

KIT INCLUDES: 
 
• lesson plan 
• vocabulary board 
• step-by-step teaching boards 
• Woodward reproductions (5) 
  --Burnt Norton    
  --Hot Springs Woods 
  --Woods at Creamers 
  --Spring Light—West Ridge 
  --Snow Up On Birches 
•birch tree photo 
• DVD 
 

ART PRINCIPLES:
 
   Pattern 
   Rhythm/movement 
  x Proportion/Scale 
  x Balance 
   Unity 
  x Emphasis 

LESSON DESCRIPTION: 
Students learn about Fairbanks, Alaska 
painter Kes Woodward and how he 
paints birch trees.  They practice 
watercolor techniques, and discuss 
composition and perspective as students 
create a water color birch tree painting. 

CONTENT CONNECTIONS:
 
Science:  trees, nature, light, 
shadows 
 
THEMES:  Nature 
 

PREPARE: 

VOCABULARY: 
realistic, abstract 
wet-on-wet, wet on dry 
masking out 
foreground 
middle ground 
background 

MATERIALS: 
 
• masking tape, 3/4” and 2” wide 
• watercolor paper, cut to 7”x10” 
  (substitute construction paper,    
  but it doesn’t work as well) 
• brushes (round), large and  
  small   
• fine tip black ink pens 
• water cups 
• paper towels 
• construction paper for      
  mounting painting:  black and   
  pastel colors 



 
 
 

 
Display the birch tree paintings by Kes Woodward and discuss with students (2 shown below): 
 

 
 
                                                                        
 
 
 
 
 
 
 
 
 
 

 
 
Today we will be painting landscapes of birch trees.  Birch trees are common in the Fairbanks 
area and Kes Woodward likes to paint “Portraits” of birch trees.  Answer some of these questions 
as you look closely at his paintings.   

 
Definitions:  Realistic means that objects look real.  Abstract means that an object does not look real but 
you recognize it. 
 

 1.  Which paintings look most realistic and why? 
 2.  Which paintings look slightly abstract and why? 
 3.  Name some of the colors he used in the birch trees?  The snow? 
 4.  Which painting appears the most detailed and why? 
 
As we paint our birch trees today, we might incorporate some of Kes Woodward’s colors and ideas. 
 
The following statements were written by Kes.   Read them now or later while students are working. 
 
Birches  by Kes Woodward 
 

I paint birch trees for two reasons.  First, I think they are among the most beautiful things I’ve ever 
seen.  They’re not at all white and black, as most people think of them, but have the most 
amazing range of beautiful colors, textures, and individual forms of any tree I know.  I call a lot of 
my birch tree paintings “birch portraits,” because the trees seem to me so individual.  As with 
people, you can see a lot of the history of their lives in the way they look. 
 
The other reason I paint birch trees is that they are so abstract.  When I began painting, I made 
abstract paintings for a long time, before I started painting realistically.  Birch trees, since they are 
so varied in form and color, allow me the freedom to experiment and invent with my paint, color, 
and texture, and still make an image that people can understand and relate to.  When people who 
don’t know my work ask me what I paint, I tell them I paint big, abstract paintings that happen to 
look like birch trees.  Most of my paintings look very realistic from a distance, and very abstract 
when you stand close to them.  I like being able to have it both ways. 

 
 
 
 
Becoming an Artist  by Kes Woodward 

ENGAGE  AND EXPLORE: 

Spring Light – West Ridge   
Kesler Woodward, 1992 

Hot Springs Woods  
Kesler Woodward, 1992 



 
I didn’t grow up wanting to be an artist.  In fact, if anyone had told me when I was a senior in high 
school that I would be an artist, I would have been shocked and offended.  I liked science and 
math, had never been interested in art, and started college as a chemistry major.  I took an art 
class to be with the woman whom I later married, since she was an art major at the time.  (She is 
now a pediatrician.)  She also took me to my first art museum, as a 19 year-old. 
 
When I began taking art, I had a wonderful painting teacher who convinced me by example, in his 
work and in his teaching, that art was something a bright, ambitious person might spend his life 
trying to do.  I discovered that drawing and painting were not magic talents that people did or 
didn’t have, but that they were skills that could be learned, like anything else.  I discovered that 
creativity, desire, and hard work were much more important than so-called “talent.” 
 
I’ve since devoted myself to making art, writing about art, and teaching art for more than thirty 
years.  When I retired a year and a half ago from teaching at the University of Alaska after twenty 
years, it was to paint full time.  I try to be in my studio by 8 every weekday morning, and to work 
until about 5 every day.  I believe that inspiration comes in the working, rather than needing to be 
found before you start. 
 

 
 

Set up the step-by-step teaching board and/or play the demonstration DVD for each step. 
 
1.  Taping the painting:  Use the 3/4” masking tape to tape all four sides of the watercolor paper to 
the desk to keep it flat as the painting progresses, and especially as it dries.  If you pull it off the desk 
before it dries flat, it will remain lumpy.   
 
       Considering composition rules:   
 
 a.  The rule of thirds and how it helps composition:  A simple way to make your painting look 
 attractive is to follow the rule of thirds.  It involves placing your subjects a third of the way into the 
 picture composition.  This rule is also used to determine the ratio of sky and land.  The sky would 
 be 1/3 down from the top and the land would then begin 2/3 from the bottom.  If the sky is very 
 important, it might be 2/3 down and the land would then begin 1/3 from the bottom.    
  

b.  Another rule of composition is to avoid placing important objects directly in the center of the 
 composition, keeping the painting asymmetrical. 
 
2.  Masking out the trees:  cut the side of the 3/4” masking tape to imitate irregular sides of the trees.  
The second side of the tree could look irregular by controlled tearing of the tape. 
 

a.  Foreground trees:  trees closest to the viewer should be wide in size and go near the bottom 
and off the top of the watercolor paper.  Size and placement make objects appear near or far. 
Use the 1/2” wide masking tape to make the major branches on the foreground trees in a “V” 
formation and the thin scraps of tape for the narrow branches. 
 
b.  Middle ground trees:  these trees begin a third of the way up and continue on and go off the 
top of the composition.  Make sure all of these trees go up and off the top of the paper. 
 
c.  Background trees will be painted in later. 
 

3.  Sky Wash: Remember, colors are darkest and more intense at the top of the sky.  The closer to 
the horizon, the lighter they become.  More water in your brush makes the colors lighter. 
Begin by putting a water wash over the entire sky area. 
 

CREATE:: 



a.  Simple sky:  Begin with blue on the brush.  Put the first stroke across the top of the sky.  
Continue by adding water, not more paint with each stroke.  This makes a graded wash. 
 
b.  Morning sky:  Put a water wash on the entire sky.  Begin with yellow in the middle of the sky.  
Then put a watery red along the horizon.  To blend the two colors, make one brush stroke 
between the red and yellow.  Then put blue at the top of the sky.  Make a brush stroke between 
the yellow and the blue. 
 

REMEMBER, ONE BRUSH STROKE AND YOU ARE DONE -- little repeating strokes make the  
background look dull and scrubbed. 
 
4.  Land Wash:  Decide what time of year – winter/fall/summer you want to paint.  When painting the 
snow, leave part of the white paper showing.  Wet the land area and apply paint by making strokes, 
being sensitive to the irregular land.  (Pretend you have a “shaky” hand.) This is painting wet-on-wet. 
 

a.  Winter colors:  Blue, blue/gray and purples are used.  Leave small areas of white showing. 
 
b.  Fall colors:  Leaves are covering the ground, so use oranges, browns and yellow.  Colors in 
the background are not bright, so tone colors down by adding blue for the distant colors.  Let 
paintings dry. 

 
 
While the background is drying, discuss Kes Woodward.  Read the biography board.  He writes 
about what made him decide to become an artist and why he paints so many birch trees. 
 
5.  Tree Shadows:  Decide if your sun shines from the right or left.  Shadows begin at the base of the 
tree and continue out on the opposite direction of the sun.  Paint trees in the far distance with blue-
gray colors.   They are high or in the upper third of the painting and very small in size.  Let this dry. 
 
6. When dry, peel the tape off very slowly and gently to avoid tearing the paper. 
 
7. Paint trunks of birch trees.  Wet the shadowed half of the tree.  Apply light value of color (tree 
color could reflect sky color).  Notice the colors Kes uses.  Then paint the shadowed side (1/3) in a 
darker value.  The wet-on-wet colors should blend and give you a gradated (a subtle change from light 
to dark) curved look to the tree.  Then add a little bark texture with the fine point of the smaller brush.  
Let this dry. 
 
8. Use the black ink pen for detail.  Draw thin black branches and the peeling bark on the trees in 
the foreground. The trees in the background should not show detail because they are so far away. 
 
Sign your painting (neatly and not too large) with your name and the date.  Dry on the desk until 
the next day. 
 
When it is completely dry, very slowly and at a slant, peel off tape around the painting.  Glue the small 
black paper to the back, leaving a border.  Glue a pastel paper behind the black paper for a nice 
matted and framed look. 
 

 
 
 
 

 

 



Hang final paintings.  They also make beautiful small cards to sell if you scan each painting and shrink 
them so several fit on a page to color Xerox.  Cut out each small 3”x4” painting, mount with two colors 
on white card stock.  Sell as a set. 
 

Teacher administered assessment tool 
 

 
DN

. 
OK UP 

Lesson___________________ Teacher______________________________ 
 
Grade___________Date_____________Number of Students_______________ 

   
Using the thumbs up, ok, and down technique, ask your students  
the following questions and record their answers.   
(K=knowledge, S=skills, C= creativity, A=attitude, E=engagement 

   1. Can you explain why Kes Woodward paints birch trees? (K) 

   2. Did you use the rule of thirds when you planned your birch tree painting? (S) 

   3. Did you use perspective concepts to show near and far? (S,E) 

   4. Did you use painting techniques such as wet-on-wet and color mixing? (K,S,E)

   5.  Did you listen carefully and follow directions? (A) 

   6.  Did you finish your painting in your own unique way? (C) 

   7.  Did you work hard during this lesson? (E) 

    
Teacher self-critique  

8.  My teaching of this lesson: 
    1 2 3 4 5 6 7 8 9 10 
    needed improvement     was highly successful 
     

9.  What would I do differently next time? 
 
 
 

ALIGNMENT: 
 
 
 
 
 
 

CREDITS: 
Project ARTiculate is supported by the Fairbanks North Star Borough School District, the Alaska Arts 

Education Consortium, and a U.S. Department of Education 
Development and Dissemination Grant 

 

 CLOSE: 

Alignment of Standards:   Alignment of GLE's: 
Art:  A1,2,3,4; C2; D6      Reading: R2.1                        
English:  C     Science:  
Science:  A, B 
 
    



 
1.  Tape down 4 sides. 
Discuss the “rule of thirds.”  In a 
landscape the sky should be 1/3 
from the top, or 2/3 down from 
the top of the paper.  Avoid 
placing important trees directly 
in the center of the composition. 

2.  Mask out trees.  Consider tree 
placement to show perspective. 
Near is low and large. Far is high 
and smaller. 

3.  Sky wash.  Wet paper first, then 
add color.  This is the wet-on-wet 
technique. 

4.  Land wash.  Use the wet-on-wet 
technique.  Mix colors, then add 
water to entire land area.  Add 
color, with near dark and far light. 

5.  Tree shadows.  Consider the 
light source.  Shadows need to 
be darker than the land.  For 
snow, add a tiny amount of 
black in the blue. 

6.  Remove tree tape very gently 
and slowly to avoid tearing paper. 

7.  Add color to trees.  The front 
and close trees should have more 
color and be darker. 
Remember the direction your light 
is coming from. 

8.  Use a thin ink pen for detail on 
the trees.  Add extra thin branches 
in the front.  Sign your name.   
Let dry overnight.  Then remove 
tape gently and mount on black 
and then a color. 



 
 
 
 
 

 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
Make one green generic person out of construction paper (12”x18”) by enlarging a free hand drawing 
of a human shape like the one at the back of this lesson.  This will be used for a classroom tolerance 
activity.  
Find construction paper with 3 different values of one color, for example light green, middle green and 
dark green or light brown, middle brown and dark brown.  Cut construction paper as shown above. 

Birds of Different Feathers 
 
GRADE:  6  and up   TIME:  one session 
 
Developed by Linda Pfisterer 

ART ELEMENTS:
 
   Line 
  x Shape/Form 
  x Color 
  x Value 
  x Texture  
   Space/Perspective 

OBJECTIVES AND ASSESSMENT CRITERIA:   
1.  Students will participate in a tolerance activity and then discuss how it relates to them. 
2.  Students will analyze the saying “Birds of a feather flock together” by comparing it to a teaching 
     tolerance poster. 
3.  Students will recognize the need for tolerance towards other people and appreciate their differences. 
4.  Students will design a bird of their own, making choices about color, shape and embellishment. 
5.  Students will write a tolerance message for the bird to carry in its beak. 

Fairbanks North Star Borough School District  
                      Art Center Art Activity Kit© 

KIT INCLUDES: 
• lesson plan 
   boards: 
    --vocabulary 
    --tolerance words 
    --monochromatic value 
    --pattern  
    --“sayings” (2) 
    --birds symbolize  
    --birds alike (with cut outs) 
    --assessment  
    --lesson steps  
    --lesson  examples 
• large bird poster  
 

ART PRINCIPLES:
 
  x Pattern 
   Rhythm/movement 
   Proportion/Scale 
   Balance 
   Unity 
  x Emphasis 

LESSON DESCRIPTION: 
 
The class participates in tolerance 
activities to prompt discussions about 
‘different and alike’.  Then they create their 
own birds of different feathers using oil 
pastels and construction paper. Students 
include a message which their birds are 
carrying to the world. 

CONTENT 
CONNECTIONS: 
Health 
Social Studies  
  
THEMES: 
Diversity 
Cooperation 

PREPARE: 

MATERIALS: 
• oil pastels 
• 6” X 9” construction paper in: 
  3 values of purple 
  3 values of green 
  3 values of orange 
• 4.5” x 12” from light values of 
  above colors 
• glue sticks 
• scissors 
• small scraps of white paper   
   for messages 

VOCABULARY: 
 
tolerance 
monochromatic color scheme 
repetition 
pattern 
embellishment 



 
 

 

 What is tolerance?  Let students say what it means to them.   

 1. Begin with this tolerance activity called Tear-Me-Apart, Put-Me-Back-Together, Never-Be-the-
Same-Again-Blues, but don’t tell the students this title until the end.  Explain that we will begin by 
doing a tolerance activity.  It is meant to demonstrate how hard it is to fix some things we say and do.  
Tape the green person to the board and ask for four volunteers to come forward. 

a. Explain that this activity is about not being tolerant with “Greenie”, their new classmate.  
He is different from you, plus you already have your own friends.  New students often 
have difficulty fitting in where groups of students have already formed bonds of 
friendship.  Some people automatically dislike or put up barriers to a new student, 
without even trying to get to know him or her. 

b. The atmosphere is unwelcoming for “Greenie” and at different times during the day a 
student will make a comment to him or her that is very mean.  You are the four people 
who think up something mean to say to Greenie.  Be creative as you think of some of 
the mean insults you have heard people use. 

c. As each student gives Greenie an insult, rip an arm or leg off of Greenie and give it to 
the insulting person. 

d. Now explain that each of you feels the need to apologize to Greenie and as you do, you 
will get a piece of tape to tape him/her back together.  Since an “I’m sorry” does not 
really take away what you said, try harder by saying something very kind along with the 
apology.   

e. When Greenie has been taped back together again, ask them if they have “righted the 
wrongs” they did to Greenie. Does Greenie look the same now as when he came to this 
room?  No, he does not.  What are the long-term effects of mean comments? 

f.  This activity is called, Tear-Me-Apart, Put-Me-Back-Together, Never-Be-  
    The-Same-Again-Blues.  Ask students to remember the power of words.  

 
2. Hold up the board with the saying, “Sticks and stones may break my bones, but words will 
never hurt me.”  Now have a “pair share” discussion time.  Ask students to partner up and give the 
person on the right one minute to say why they agree or disagree with this statement.  Give the 
speaker your undivided attention and do not speak during their turn.  After a minute, change and let 
the other partner speak.  Students can then volunteer to share what they think with the class. 

3. Put up bird boards and the saying, “Birds of a feather flock together.”  This means that birds 
that are alike stay close together.  Why is this true?  Food, climate.  Why do people live like the birds 
of a feather?  (cultural activities, religion, sports) There are reasons why it is good for people with 
similar interests to come together. 

4. What happens when one bird of a “different” feather comes in? Demonstrate this using the “birds 
alike” board as you hold up the different bird in the middle of them. Birds are often territorial and will 
push another bird out.  People have the same reaction.  This is where tolerance comes in.  Hold up 
the poster with birds that are different.  Do people live like the second poster – birds of different 
feathers?  Is it difficult for one different person to move in and live in a community of like-minded 
people?  Why?  What are some benefits to having many kinds of people in a community?  How can 
we use tolerance to get along with each other? 

5. Artists pride themselves on being different.  If each artist paints a blue bird, would the birds all 
look alike? We all have different ways of doing things, and art is an important way people express 
their differences. 

 
 

ENGAGE  AND EXPLORE: 

CREATE: 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

et each bird represent 
r to live together in a 
message to make a 

earn how to make 
the bird to be as 
                                         

 CLOSE: 



 

Student discussion throughout the lesson helps students understand different views of tolerance.  As a 
follow-up activity, students could also write about what tolerance means to them and how they could 
help make the world a better place. 
 
Teacher administered assessment tool 

 
 

DN
. 

OK UP 
Lesson___________________ Teacher______________________________ 
 
Grade___________Date_____________Number of Students_______________ 

   
Using the thumbs up, ok, and down technique, ask your students  
the following questions and record their answers.   
(K=knowledge, S=skills, C= creativity, A=attitude, E=engagement 

   1.  Did the tolerance activity  remind you of a situation you have been in? (K,A) 

   2.  Did you “pair share” in the tolerance discussions? (E,K) 

   3.  Did you design a bird using a color scheme? (K,S,C,E) 

   4.  Did you add embellishment choices with the oil pastels? (S,C,A,E) 

   5. Did you give your bird a tolerance message to carry? (K,A)  

   6.  Did you add your own imaginative touch to your art? (C) 

   7.  Did you do our best at listening and following directions? (A,E) 

    
Teacher self-critique  

8.  My teaching of this lesson: 
    1 2 3 4 5 6 7 8 9 10 
    needed improvement     was highly successful 
     

9.  What would I do differently next time? 
 
 
 

ALIGNMENT: 
 
 
 
 
 
 

CREDITS: 
Project ARTiculate is supported by the Fairbanks North Star Borough School District, the Alaska Arts 

Education Consortium, and a U.S. Department of Education 
Development and Dissemination Grant 

                                                                 
 
 
 
Enlarge an image such as this on 12”x18” green construction paper.  This person is to be used in 
the Tear-Me-Apart, Put-Me-Back-Together, Never-Be-the-Same-Again-Blues activity. 
 
 

Alignment of Standards:   Alignment of GLE's: 
Art:  A1,2,3,4; B8; C1; D3,6                                    Reading:  R2.4, R2.10, W2.1 
English:  R2.4, R2.10; W2.1                                   Science: SF, SF2 
Science:  SF, SF2  
 
    



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Today in art class we participated in a tolerance activity called “Tear-Me-Apart, Put-Me-
Back-Together, Never-To-Be-The-Same-Again-Blues”.   
We discussed two sayings:  Sticks and stones may break my bones, but words will never 
hurt me, and also Birds of a Feather Flock Together.  The importance of accepting each 
other’s differences and learning tolerance was discussed as we basically realized that 
we are really all alike inside.  We created our own bird designs using oil pastel 
techniques of smearing, overlapping colors and using colors individually. We notice as 
individual artists, that we all created “Birds of Different Feathers.”  Keep making art! 

QuickTime™ and a
TIFF (Uncompressed) decompressor

are needed to see this picture.

Today in art class we participated in a tolerance activity called “Tear-Me-Apart, Put-Me-
Back-Together, Never-To-Be-The-Same-Again-Blues”.   
We discussed two sayings:  Sticks and stones may break my bones, but words will never 
hurt me, and also Birds of a Feather Flock Together.  The importance of accepting each 
other’s differences and learning tolerance was discussed as we basically realized that 
we are really all alike inside.  We created our own bird designs using oil pastel 
techniques of smearing, overlapping colors and using colors individually. We notice as 
individual artists, that we all created “Birds of Different Feathers.”  Keep making art! 
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TIFF (Uncompressed) decompressor

are needed to see this picture.

Today in art class we participated in a tolerance activity called “Tear-Me-Apart, Put-Me-
Back-Together, Never-To-Be-The-Same-Again-Blues”.   
We discussed two sayings:  Sticks and stones may break my bones, but words will never 
hurt me, and also Birds of a Feather Flock Together.  The importance of accepting each 
other’s differences and learning tolerance was discussed as we basically realized that 
we are really all alike inside.  We created our own bird designs using oil pastel 
techniques of smearing, overlapping colors and using colors individually. We notice as 
individual artists, that we all created “Birds of Different Feathers.”  Keep making art! 

QuickTime™ and a
TIFF (Uncompressed) decompressor

are needed to see this picture.































































































































































































































































































































 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 

 
 
This exercise can be used with any piece of art that is a bit complex, ambiguous and has action.  It is a 
great way to practice talking about art and will help people be open to such discussions in the future.  
Have a colored overhead made from the art that you choose to use for this exercise. Do not tell students 
anything about the art until after the exercise. Make copies of student response sheet, one for each 
student. 

 
 

 
Visual culture is everything you see around you.  Artists capture the visual culture of their times in the art 
they make.  We use the information in the art/paintings to understand the culture in which the artist lived.  
Today we will look at two pieces of art made in different centuries and observe the differences in the 
visual culture they depict.  Questions will be our method of observation.  After the questions we will write 
a story to describe a moment in time.  (If you choose to substitute or add other art visuals, make sure 
they will create questions in the minds of the viewers.) 

Observe, Question and Write 
 
GRADE:  6  and up TIME: one session 
 
Developed by  Linda Pfisterer, Art Specialist 
Adapted from a workshop by Terry Barrett, Ohio State Univ. 

ART ELEMENTS:
X – Could refer to all 
   Line 
   Shape/Form 
   Color 
   Value 
   Texture  
   Space/Perspective 

OBJECTIVES AND ASSESSMENT CRITERIA:  
1.  Students will look closely at a piece of art through the use of questioning exercises. 
2.  Students will share information by collectively asking questions. 
3.  Students will use the ideas and information collected to write a paragraph or short story. 
4.  Students will have the option to read their stories aloud to share their ideas with other students. 

Fairbanks North Star Borough School District  
                      Art Center Art Activity Kit © 

KIT INCLUDES: 
• lesson plan 
• 3 overhead transparencies  
  and boards (The Money  
  Changer, A Meeting,  
   and Radioactive Cats):  
• Scholastic Magazine about   
  Sandy Skoglund 
• vocabulary board 

vocabulary board

ART PRINCIPLES:
 
   Pattern 
   Rhythm/movement 
   Proportion/Scale 
   Balance 
   Unity 
   Emphasis 

LESSON DESCRIPTION: 
Students examine a piece of art by 
asking who, what, when, where, and 
why questions.  After reporting 
information through questions, they 
write a short story or paragraph. 

CONTENT CONNECTIONS:
Social studies 
Language arts  
 
THEMES:   
Social statements 
Art as communication 

VOCABULARY: 
 visual culture 
 installation art 
Questioning words: 
who, what, when, where 
and why 
 

ENGAGE  AND EXPLORE: 

MATERIALS: 
 
• overhead projector 
• student response sheets 
• pencils 
 
 
 

PREPARE: 



This exercise is generic but the notes below are based on a particular piece.  This is easily adapted to 
any piece of art that has recognizable action, has people, and is ambiguous. 

 
1.  Put the transparency of The Money Changer and His Wife on the overhead projector. Practice the   
     questioning procedure by letting the students ask questions beginning with who, what, when,  
     where and why.  Begin with “who” and stay with it until about ten good questions have been asked by 
     the students. Move on to what, then when and so on.  Encourage them to be specific and give detail 
     within the question, i.e. “Who is the person in the velvety red dress wearing the hat with white flaps?” 
     In this type of questioning, more information is gathered. 
 
2. When students are done using the “five w” questions to gather information and have heard lots of 

ideas, have them improvise a progressive story about the painting.  The teacher will begin by starting 
the story with two or three sentences.  Tell the students they can take over the story at any time by 
raising their hands.  For instance: 

“Isabella was reading her prayer book while waiting for a customer to come into the store.  She 
liked to make good use of her time because she had a lot to do that day.  Peter was sitting beside 
her weighing and counting the money from the last customer.  It was a bit chilly in the room that 
day, but……………………………….” 
 

3. When the story seems to be done, give the students information about the painting, The Money 
Changer and His Wife.  The art information is attached to the lesson plan.  Share it with the students 
and discuss how we may see things differently because of the times in which we live. 

 
4. Put a different piece of art on the overhead. Choose from “The Meeting” or “Radioactive Cats.”  

Instead of asking questions, hand out the attached paper.  
 
5. Assign each student only one of the “w” question starters.  Divide questions equally (similar to 

numbering off), only say who, what, where, when and why. Ask students to work individually; 
encourage them to write at least 5 thoughtful questions.  Give an example of how to include detail in 
a question, e.g. “What is the bald man thinking as he watches the green cats jump up on the table?” 
(A question with detail might not be repeated by another student.) 

 
6. When students are done writing, have those that wrote only “who” questions stand in the front of the 

room and read one question at a time until all students have taken a turn.  Then go back to the 
beginning and let them all read one more, repeating this step until they are all done.  (Those who 
have no more questions that haven’t been asked should just say “pass.”) After the “who” questions, 
have the “what” questions group stand in front of the room to read their questions…and so on.                               
              

7. Now have students individually write a story, creatively capturing the moment in time from the art.  
 
8. After about 20 minutes of writing, let those students who wish to read their stories aloud do so.  The 

teacher should ‘help’ students notice how many story variations can come from the same piece of art. 
 
9. After reading the stories, share information about the artist and art with students (See attached page.) 
 
 
 
 
 
 

 
 

CREATE:: 

hi This is a good opportunity to teach students how to project their voices.  (Remind them that the 
ason for  for speaking is to be he heard.)  

H THROUGHOUT THIS LESSON ALL STUDENTS MUST LISTEN CAREFULLY BECAUSE 
  SHARING IDEAS WILL HELP THEM GATHER INFORMATION FOR THE NEXT WRITING  
  ACTIVITY. 



The Money Changer and His Wife, Quentin Massys, 1514  
He was a Flemish artist who lived in Antwerp, Belgium 
most of his life. The painting is about money changers who 
became indispensable in the trading centers during that 
time. The coins used for buying goods were different 
depending on where they came from and what materials 
they were made from.  Only the money changer could 
determine the value of a coin by looking at it through a 
magnifying glass and by placing it on the scales to find out 
its exact gold or silver content.  Money changers enjoyed a 
high status, but were often suspected of being stingy.  In 
this painting, the wife of the money changer is holding a 
prayer book, and possibly hoping her husband will not be 
led into temptation by the lure of riches. 
 
 
A Meeting, Marie Bashkirtseff, 1884     A Meeting is a portrait 
of Paris slum children.  It is not clear what the taller boy is 
holding, but the body language and facial expressions of 
the boys helps the viewer speculate about what is 
happening at that moment.  Marie Bashkirtseff, the artist, 
was born in the Ukraine to a wealthy family, but traveled 
across Europe most of her young years.  She studied art in 
France at a time when it was very difficult to be a woman 
artist.  She produced a large number of paintings before 
she died of tuberculosis at the age of 23.  Unfortunately, a 
large number of her art works were destroyed by the Nazis 
during World War II.  She was a painter, a sculptor and a 
writer.  Her diary entitled I Am the Most Interesting Book of 
All, is still in print today.  She wrote about the struggles of 
women artists, revealing how the bourgeoisie lived during 
those times. 
 
 
Radioactive Cats, Sandy Skoglund, 1980     This is a 
contemporary work of art using multi-media to create a 
room filled with real life objects.  The art is installed in a 
gallery for people to look at and later it is removed, only to 
be remembered through photographs. Sandy Skoglund 
has been a Professor of Art since 1973 and currently 
teaches at Rutgers University, New Jersey.  She uses 
social themes in her connections between fantasy and the 
real world.  Radioactive Cats could have two themes, one 
of 
social indifference to the aging, and the other about 
nuclear war and its aftermath.



 
Observe, Question and Write About Art 
 
Many artists show their visual culture in the art they make and  
notice what is important to them in their world. We can find  
historical information and even social issues concerning the artist. 
When we look closely at art, we gather more information.  
Questions help us notice things in greater depth.  Questioning  
as a group gives us a broader perspective and ideas that  
we might miss by ourselves. 
 
Today we will look at a painting and write down as many questions as we can, beginning each 
question with ‘Who, What, When, Where and Why’.  As we do this we will see and learn much about 
the art and what it is telling us.  To get as many questions as possible, we will divide into five groups 
giving each group the responsibility of one type of question.   
(e.g. Group 1 does “Who” questions.) 
 
My group writes  ____________________ questions. 
 
 
 

 

 
 
After each group shares their questions aloud, we will each write a short story capturing the moment 
in time this artist has made in his/her art.  The questions people asked earlier will give you an 
abundance of ideas to write. 
 
 
 

 

 

 

 

 

 

 

 

 
Continue writing on the back of this paper. 
 
Some of you will want to read your stories aloud to the class.  Listen to the different ideas and 
interpretations each student uses with the same piece of art. 
 
Write the name of the artist and the art you studied. 
 
Artist:___________________________________  Title:________________________________ 
 
Your name as observer and writer: _________________________________________________ 

 
 

 CLOSE: 



 
 

OPTIONAL ART PRODUCT ACTIVITY: 
Just like these artists depicted visual culture of the times in which they lived, so can we make art about 
what is happening around us. On a piece of paper, each student can draw one thing that is very 
important to them or draw what they like to do.  They can use a pencil or any art materials available in 
their desks.  When finished, they can do a bubble cut around the drawing and glue it to a class collage 
depicting their “class culture”. 
 
Teacher administered assessment tool 

 

 
DN. 

OK UP 
Lesson___________________ Teacher______________________________ 
 
Grade___________Date_____________Number of Students_______________  

   
Using the thumbs up, ok, and down technique, ask your students  
the following questions and record their answers.   
(K=knowledge, S=skills, C= creativity, A=attitude, E=engagement 

   1.  Did you take part in the questioning exercises? (E,C) 

   2.  Did you share your questions with the class? (E,A,S) 

   3.  Did you use the information collected from the group to write a story? (E,K,A,C)

   4.  Did you read your story to the group or share it in another way? (E,A) 

   5.  Did you add an imaginative touch to your story? (C) 

   6.  Did you actively listen and follow directions? (A) 

   7.  Did you do your best during this lesson? (E) 

    
Teacher self-critique  

8.  My teaching of this lesson: 
    1 2 3 4 5 6 7 8 9 10 
    needed improvement     was highly successful 
     

9.  What would I do differently next time? 
 
 
 

ALIGNMENT: 
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Many artists describe a visual culture in the art  

Alignment of Standards:   Alignment of GLE's: 
Art:  A1,4; B2,4,5,8; C2d,5; D6 
English:  A,C,E 
Math:  E 
Science: F    

Reading:  R1.3, R2.2, 2.4, 
2.5,2.10, 2.11 
Writing:  W2.1, 2.3, 

Observe, Question and Write About Art  
 
 
Many artists describe a visual culture in the art they 
make.  We notice what is important to the artist, and 
h h / h i h l k l l



 
 

Today we looked at a painting and wrote down as many questions as we could beginning each 
question with Who, What, When, Where and Why.  After each group shared their questions 
aloud, we each wrote a short story capturing the moment in time in which the artist had made 
his/her art.  The questions people asked earlier helped to give us an abundance of ideas to write 
about. 

Observe, Question and Write About Art  
 
 
Many artists describe a visual culture in the art they 
make.  We notice what is important to the artist, and 
how he/she gives us a message.  When we look closely 
at art, we see with more understanding.  Often times 
questions help us look closely at a piece of art. 

Today we looked at a painting and wrote down as many questions as we could beginning each 
question with Who, What, When, Where and Why.  After each group shared their questions 
aloud, we each wrote a short story capturing the moment in time in which the artist had made 
his/her art.  The questions people asked earlier helped to give us an abundance of ideas to write 
about. 

Observe, Question and Write About Art  
 
 
Many artists describe a visual culture in the art they 
make.  We notice what is important to the artist, and 
how he/she gives us a message.  When we look closely 
at art, we see with more understanding.  Often times 
questions help us look closely at a piece of art. 

Today we looked at a painting and wrote down as many questions as we could beginning each 
question with Who, What, When, Where and Why.  After each group shared their questions 
aloud, we each wrote a short story capturing the moment in time in which the artist had made 
his/her art.  The questions people asked earlier helped to give us an abundance of ideas to write 
about. 






























































































































